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Executive Summary


This describes the needs assessment process, the results of data analysis, and recommendations on an initiative concerning worldwide learning for students at the UNCW Watson School of Education (WSE). 


The Worldwide Learning Initiative (WLI) is an idea about preparing tomorrow’s teachers, today’s college students, to deal with issues of cultural diversity and multiculturalism. The goal of this initiative is that students from the WSE will be able to fully function in a global society.  Four objectives, consisting of increasing the knowledge and skills of students, have been determined to help meet this goal. 


The WLI hopes to connect WSE students with students in higher educational institutions in other countries. This connection will enable the students involved to share and learn about diverse cultures, languages and teaching methods, thus becoming more globally educated. This knowledge and awareness of cultural diversity and multiculturalism will provide WSE students with the skills needed to work in and interact with people around the globe. Due to the technological nature of today’s modern society, the use of the Internet and online courses was proposed.


The problem proposed to the analysis team related to the method of connecting the students. A needs assessment following Allison Rossett’s Purpose Based Training Needs Assessment model was conducted concerning this initiative. The assessment gathered information from WSE students about the experiences they have had, and their attitudes toward, connecting with students in higher education institutions in other countries. The TNA team collected this information using needs assessment tools such as interviews and surveys. 


Based on the results of the analysis, the analysis team recommends that the Watson School of Education conduct further analysis to collect more information relating to this initiative. The team also recommends that the Watson School of Education continues to utilize any efforts currently in place that provide students with opportunities to expand the skills necessary to function in a global society. This TNA team further recommends that the Watson School of Education expand the opportunities it is currently providing, before developing and implementing new programs. 

Introduction

Modern technology has made all parts of the world much more accessible to everyone.  College students are encountering a world that is very different from that which their parents faced.  Populations are more mobile, communication is easier, travel is faster and easier than it was just 20 years ago.  The Internet and global commerce also play a major part in making the world more interconnected.  In order for college students to fully utilize this interconnectivity, they need to develop the skills and knowledge that will enable them to interact and work with people around the globe.

Part of the global society includes college students.  The University of North Carolina at Wilmington (UNCW) is one of the sixteen campuses of the University of North Carolina system. UNCW has a College of Arts and Sciences, a Graduate School, the School of Nursing, the Cameron School of Business and the Watson School of Education (WSE). In the fall of 2001, campus enrollment was 10,599 students, 9,792 undergraduate and 807 graduate students. Of those students, 1,193 students were enrolled in the Watson School of Education. The students within WSE are taught by forty-two full-time faculty members, three phased-retired faculty, and forty-three part-time faculty members.  In addition, there are five administrators within the school including a Dean, Assistant Dean, Associate Dean, and two department chairs.   The two departments within the Watson School of Education are the Department of Specialty Studies and the Department of Curricular Studies.

Many students within WSE come from communities that are culturally homogenous.  A large number of these students have not had an opportunity to experience the diversity that presents itself throughout the world.  If the students within the WSE can be connected to students at institutions of higher education in other countries, both groups of students can share information about themselves and their country and thereby learn about diverse cultures, languages, and teaching methods. This collaborative learning will result in students becoming more globally educated. Within the WSE, this is being called a Worldwide Learning Initiative. The goal of this initiative is to enable students to fully function in a global society. The goal of this initiative will be met through four objectives. These objectives include WSE students having a better understanding and greater appreciation about the diverse cultures that exist on the planet, better knowledge and skills to teach and to deal with students from other cultures during internships and future teaching, better knowledge on how to interact with colleagues or peer learners from other countries and the ability to handle or react to international issues more appropriately.

The objective of this needs assessment is to determine the most effective means to achieve the goals of the worldwide learning initiative by gathering information about faculty and student experience regarding the worldwide learning initiative; their attitudes toward multicultural learning; and their preferred modes of communication. 

Needs Assessment Process

Methodology

Allison Rossett’s purpose-based training needs assessment (TNA) is the model used for conducting this needs assessment. Rossett’s model includes five different purposes that trainers need to gather information about. These five purposes are the optimal performance or knowledge level of the learner, the actual knowledge or current performance level of the learner, the feelings of the learner toward the training or innovation being considered, the causes of the performance problem and the solution to the problem or innovation. 

Rossett describes needs assessment as a “systematic effort to gather opinions and information from stakeholders in relation to all TNA purposes. The six steps for planning a training needs assessment are: (1) assess the context; (2) determine the purpose of the needs assessment, (3) select techniques and tools, (4) develop the plan, (5) develop stage planners, and (6) communicate results. 

Rossett further prescribes five broad steps to guide a trainer through conducting purpose-based training needs assessment, focusing on analysis of and gathering information about the five purposes mentioned earlier: (1) consider the sources; (2)  the trainer create a chronological plan for the assessment implementation; (3) select and use tools to gather necessary information; (4) create items; (5) critical incident analysis, the search for “war stories”. 

The training needs assessment plan for the WSE Worldwide Learning Initiative follows Rossett’s step-by-step approach described above. To assess the context of the problem, the TNA team met with the client to discuss the project and to gather relevant information. The team then met to discuss and determine the purposes of this project. Which techniques and tools to use were decided upon. Next, a TNA plan (Appendix B) and stage planners (Appendix C) were developed. The specific tools were then created. The TNA was conducted by utilizing the techniques and tools described in the plan. The results of the needs assessment are being communicated in a report to the client, including recommendation and suggestions for the project implementation. 

The team that conducted this TNA was comprised of three members, Ms. Lizette Day, Ms. Brenda White and Mr. Harry Marriner. All three were present for the initial meeting with the client.  All three worked to develop the needs assessment plan, which was typed by Ms. Day.  The interviews with administration and faculty were divided among the three members so that each could have the experience of scheduling, conducting, and scripting the information gained from an interview.  All three worked together to create the interview questions.  

In addition, all three submitted potential questions to ask on the faculty and student surveys.  Ms. Day took ownership of typing and revising the faculty and student surveys in conjunction with input from a subject matter expert on surveys.  Ms. Day also emailed the faculty and student surveys to Dr. Chase-Thomas for administrative approval.  Ms. Day printed 200 student and 40 faculty surveys.  Ms. Day contacted Ms. Wendy Marshall and Dr. James Applefield concerning having students in their classes complete the surveys while Ms. White contacted Ms. Deborah Sherrill and Mr. Buddy Gambill.  Ms. White counted and distributed student surveys to Ms. Sherrill, Mr. Gambill, and Dr. Applefield.   Other Watson School of Education faculty cooperated with the team by further distributing and collecting student surveys.

Ms. White printed return envelopes to be used in the faculty surveys and distributed the faculty survey and envelope to the mailbox of each full-time faculty member in the Watson School Education. Ms. White worked with Specialty Studies staff to have a Worldwide Learning Survey mailbox established for collection of the student and faculty surveys.

Ms. White and Mr. Marriner then worked together to develop the coding scheme to use when keying the results of the student and faculty surveys.  Ms. White and Mr. Marriner designed a student survey template and faculty survey template into which respective survey results could be keyed.  Mr. Marriner and Ms. White entered a few student survey results together in order to test the template and the coding scheme.  Ms. White tested the sample data in SPSS and ran some basic analysis to make sure the template and coding scheme would work before the remaining data was keyed.  Ms. White and Mr. Marriner analyzed the results of the SPSS data test to ensure the accuracy of the printed results.

Ms. White, Ms. Day and Mr. Marriner divided the student and faculty surveys, number the surveys, and keyed the data into the appropriate excel templates.   The team met and worked together to combine the student survey data into one spreadsheet and to upload it to SPSS.  Likewise, the team repeated the process with the faculty data. After the data was loaded into SPSS, the team collectively ran frequency, descriptive and cross-tabulation data.  All three collectively discussed the results and decided how to incorporate the results into the Data Analysis and Findings and Recommendations sections of the report.

The needs assessment report information was divided as well. Ms. Day was responsible for Section IV, part B and Section V, Part A items 1 and 3, and the Executive Summary. Mr. Marriner was responsible for writing Section V, Part B items 1 and 2, and Part C, item 1. Ms. White was responsible for Section IV, part A and Section V, part A item 2. All members of the team collaborated on writing the results of the analyses of faculty and student data, on interpreting the data, prioritizing the findings and deciding what recommendations to include in the report. Ms. Day compiled the final report into one document.

Data Collection

Data for the needs assessment was collected using interviews and surveys. In order to understand optimals and get an overall vision of the worldwide learning initiative, interviews were conducted with members of the Watson School of Education administration. An interview was also conducted with the SME representing the client. Interviewees included a professor in Specialty Studies, one Associate Dean, one Assistant Dean, the Specialty Studies Department Chair, and the Curricular Studies Department Chair.  Three interviewers conducted separate interviews, using the same questions for each interview. Notes were taken during the interviews and all responses were scripted. These responses were not qualitatively analyzed due to time constraints of the project. A copy of the interview questions is included in Appendix L and the scripted responses appear in Appendix H.

Separate print-based surveys were distributed to faculty and students. These surveys were designed to gather information about worldwide learning now taking place (actuals), past experiences in intercultural learning (actuals), and attitudes toward intercultural learning (feelings). Both surveys were in the questionnaire form, using a combination of yes/no answers, Likert scales, check boxes, and fill-ins. The surveys were distributed to full-time faculty in Specialty Studies and Curricular Studies departments by campus mail. All full-time faculty members of the Watson School of Education who had not been interviewed received surveys.  Surveys were returned by campus mail. Data was quantified and analyzed using SPSS software. Copies of the questionnaires are included in Appendix D and H.

Student surveys were distributed to faculty members who agreed to administer the surveys to students in selected WSE classes. The faculty members conducted the survey and collected the responses.

Data Analysis and Findings

Thirty-eight faculty surveys were distributed to full-time faculty members within the Watson School of Education.  Eighteen (47%) of the surveys were returned. Of those eighteen surveys, four (22%) were completed by males and fourteen (77.8%) by females.  Table 1 provides information regarding years of teaching experience at UNCW.

	Table F 1



	Years teaching experience at UNCW

	Years Teaching
	Frequency

(%)

	Less than 1
	3

(16.7)

	1-3
	2

(11.1)

	3-6
	4

(22.2)

	6-10
	4

(22.2)

	10+
	5

(27.8)


Furthermore, the classes these eighteen faculty teach encompass 100 level classes through 500 level classes. As indicated by the information presented in Table F2, of these eighteen faculty, seven (38.9%) have taught an online course.  All of the respondents (100%) stated that they have experienced different cultures other than that of the United States.  Seventeen of the eighteen respondents (94.4%) said they were interested in learning about other cultures.  The one dissenting respondent was cited as being a female with less than one year of teaching experience at UNCW.  All faculty (100%) said they address the issue of multiculturalism or global diversity in their classes and four (22.3%) stated that they spend more than 20% of class time addressing multiculturalism or global diversity in their classes. (See Table F3) 



	Table F 2

	Frequency of Faculty Responses

	Survey Question
	Yes

(%)
	No

(%)
	Total

	Experience teaching an online course.
	7

(38.9)
	11

(61.1)
	18

(100)

	Encountered different cultures.
	18

(100)
	0
	18

(100)

	Interested in learning more about other cultures.
	17

(94.4)
	1

(5.6)
	18

(100)

	Have addressed multiculturalism or global diversity in classes.
	18

(100)
	0
	18

(100)


	Table F 3

	Percentage of class time spent on multiculturalism or global diversity
	Frequency



	0-20%
	14

(77.8%)

	20-40%
	3

(16.7%)

	40-60%
	1

(5.6%)

	60-80%


	--

	80-100%


	--


Using a Likert scale of Strongly Agree=5, Agree=4, Neither agree nor disagree=3, Disagree=2, and Strongly disagree=1, faculty were asked to respond to several questions which are summarized in Table F4. Fourteen respondents (77.8%) strongly agreed that it is important for students to understand other cultures in order to function successfully in a global society with the remaining four respondents (22.2%) agreeing.  The mean response to this question was a 4.78 with a standard deviation of 0.43.   Likewise, fifteen respondents (83.3%) strongly agreed that it would be beneficial for students’ future teaching if they understand more about other cultures and three respondents (16.7%) agreed for a mean response of 4.83 with a standard deviation of 0.38.  Thirteen respondents (72.2%) strongly agreed that they thought it was important for students to share their experiences with and to learn from students in other countries and five respondents (27.8%) agreed with a mean response of 4.72 with a standard deviation of 0.46.

	Table F 4

	Survey Question
	Likert Scale Item
	Mean
	Standard Deviation

	
	Frequency

Strongly Agree

5
	Frequency Agree

4
	Frequency Neither Agree nor Disagree

3
	Frequency Disagree

2
	Frequency Strongly Disagree

1
	
	

	Important for students to understand other cultures.
	14

(77.8%)
	4

(22.2%)
	--
	--
	--
	4.78
	0.43

	Beneficial for students’ future teaching.
	15

(83.3%)
	3

(16.7%)
	--
	--
	--
	4.83
	0.38

	Important for students to share their experiences.
	13

(72.2%)
	5

(27.8%)
	--
	--
	--
	4.72
	0.46


As presented in Tables F5 and F6, currently, five faculty members (27.8%) reported that they had provided the opportunity for students to communicate with students in other countries and thirteen respondents (72.2%) had not.  Of the five respondents who had provided opportunity for students to communicate, three reported they had provided opportunities for students to travel abroad.  The categories pen pal, email and other were only selected once by faculty members and videoconferencing and online were not selected at all.  For the faculty member who selected other, she provided an opportunity for students to travel to state conferences.

Seventeen responded to the question of whether or not they would they like to provide students opportunities to communicate with students in other countries.  Of those seventeen, sixteen (94.1%) said they would like to provide their students with opportunities to communicate with students in other countries.  In order to facilitate this communication, email received the most interest with twelve (66.7%) of the respondents choosing it as an option with travel abroad ranking second with nine (50%) of the faculty interested in this method of communication.  Videoconferencing and online classes followed with seven (38.8%) and five (27.7%) of the respondents choosing those as viable communication options.  Pen pal and other were each selected once (5.6% respectively) as preferred communication channels. For other, the faculty member wrote in state conferences as the opportunity. (See Tables F5 and F6)

	Table F 5

	Survey Question
	Frequency

Yes
	Frequency

No

	Faculty have provided students opportunity to communicate
	5

(27.8%)
	13

(72.2%)

	Faculty would like to provide opportunity to communicate
	16

(94.1%)
	1

(5.9%)


	Table F 6

	Communication Channel
	Frequency

Currently Used
	Frequency

Suggested for Future Use

	Study/Travel Abroad
	3

(16.7%)
	9

(50%)

	Pen pal
	1

(5.6%)
	1

(5.6%)

	Net pal (email)
	1

(5.6%)
	12

(66.7%)

	Online course
	--
	5

(27.8%)

	Videoconferencing
	--
	7

(38.9%)

	Other
	1

(5.6%)
	1

(5.6%)

	Total responses
	6
	35




Seventeen faculty responded to the question requesting them to prioritize providing students with multicultural learning experiences in the WSE.  As shown in the chart below, eight of seventeen faculty (47%) rank this initiative as a high priority with the remaining nine faculty (53%) ranking this initiative as a medium priority within the Watson School of Education.   Three of the seventeen respondents to this question (17.6%) gave this initiative the highest priority available, a 10 on the scale. The lowest priority assigned was a 4 by one respondent (5.9%).  The mean priority was a 7.35 with a standard deviation of 1.90.  

	Table F 7

	Priority Chart

(10=highest)
	Frequency
	Frequency by Priority Groups
	Priority Groups

	10
	3
	8   

(47%)
	High Priority

(8-10)

	9
	2
	
	

	8
	3
	
	

	7
	4
	9

(53%)
	Medium Priority

(4-7)

	6
	1
	
	

	5
	3
	
	

	4
	1
	
	

	3
	-
	--
	Low Priority

(1-3)

	2
	-
	
	

	1
	-
	
	

	Totals
	17
	17
	


As reported above, all faculty said they address the issue of multiculturalism or global diversity in their classes.  However, only five of eighteen respondents (27.8%) currently provide opportunities for students to communicate with students in other countries.  Of the respondents, no males (0%) currently provide opportunities for students to communicate with others and just five of fourteen females (35.7%) provide communication opportunities to students.  (See Table F8)

	Table F 8

	Gender
	Currently Provide Opportunities to Communicate

	
	Frequency

(Percentage by Gender)

Yes
	Frequency

(Percentage by Gender)

No

	Male
	-
	4

(100%)

	Female
	5

(35.7%)
	9

(64.3%)


In addition, as shown in Table F9, all faculty (100%) agreed or strongly agreed that is was important for students to share experiences with students from other countries and that it was important for students to understand other cultures, but as shown in Table F5, only five faculty members (27.8%) actually provide the opportunity to students currently.

	Table F 9

	Important for Students to Understand Other Cultures
	Important for Students to Share Their Experiences with and to learn from students in other countries

	
	Likert Scale
	Total

	
	Frequency

Strongly Agree

5
	Frequency Agree

4
	Frequency Neither Agree nor Disagree

3
	Frequency Disagree

2
	Frequency Strongly Disagree

1
	

	Strongly Agree

5
	13

(92.8%)
	1

(7.2%)
	-
	-
	-
	14

(77.8%)

	Agree

4
	
	4

(100%)
	-
	-
	-
	4

(22.2%)

	Neither Agree nor Disagree

3
	-
	-
	-
	-
	-
	-

	Disagree

2
	-
	-
	-
	-
	-
	-

	Strongly Disagree

1
	-
	-
	-
	-
	-
	-

	Total


	13

(72.2%)
	5

(27.7)
	-
	-
	-
	18

(100%)


 While all faculty report they have addressed the issues of multiculturalism or global diversity in the classes they teach, only five (27.8%) are providing students with the opportunity to communicate with students from other countries. Furthermore, of the thirteen respondents who strongly agreed that it is important for students to share their experiences with and to learn from students in other countries, four (30.8%) are currently providing communication opportunities to their students.  Of the five respondents who agreed that it is important for students to share their experiences with and to learn from students in other countries, one (20%) is currently providing communication opportunities to her students. (See Table F10)
	Table F 10

	Have provided the opportunity for students to communicate with students in other countries
	Important for Students to Share Their Experiences with and to learn from students in other countries

	
	Likert Scale
	Total

	
	Frequency

Strongly Agree

5
	Frequency Agree

4
	Frequency Neither Agree nor Disagree

3
	Frequency Disagree

2
	Frequency Strongly Disagree

1
	

	Yes
	4

(30.8%)
	1

(20%)
	-
	-
	-
	5

(27.8%)

	No
	9

(69.2%)
	4

(80%)
	-
	-
	-
	13

(72.2%)

	Total
	13

(72.2%)
	5

(27.8%)
	-
	-
	-
	18

(100%)


Even though 82.4% of the faculty strongly agreed that they thought it would be beneficial for students’ future teaching if they understood more about different cultures, when it came to prioritizing the initiative, the results were scattered across the priority range.   (The priority range was 1 to 10 with 10 being the highest.)  For instance, one respondent strongly agreed that it would be beneficial to students’ future teaching if they understood more about other cultures, but gave the initiative a priority of 4 while another gave it a 6.  Priority choices 7, 8, 9, and 10 were selected multiple times.  However, the three (17.6%) who agreed that it would be beneficial to students’ future teaching if they understood more about other cultures were consistent and all ranked this initiative as a 5 on the priority scale.  (See Table F11). 

	Table F11

	
	Priority

10-highest, 1-Lowest
	Total

	
	Frequency
	Frequency
	Frequency
	Frequency
	Frequency
	Frequency
	Frequency
	Frequency
	Frequency
	Frequency
	

	
	10
	9
	8
	7
	6
	5
	4
	3
	2
	1
	

	Beneficial to students’ teaching
	Strongly Agree

5
	3
	2
	3
	4
	1
	-
	1
	-
	-
	-
	14

(82.4%)

	
	Agree

4
	-
	-
	-
	-
	-
	3
	-
	-
	-
	-
	3

(17.6%)

	
	Neither Agree nor Disagree

3
	-
	-
	-
	-
	-
	-
	-


	-
	-
	-
	-

	
	Disagree

2
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	
	Strongly Disagree

1
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	
	Total


	3

(17.6%)
	2

(11.8%)
	3

(17.6%)
	4

(23.5%)
	1

(5.8%)
	3

(17.6%)
	1

(5.8%)
	-
	-
	-
	17

(100%)


Two hundred-seventy surveys were distributed to students of the Watson School of Education. One hundred-seventy one (63.3%) were returned. Thirty-five males (20.5%) and 136 females (79.5%) completed surveys. Respondents represented each level of education from freshman to graduate student, with juniors being most represented, sixty  (35.1%) and freshmen the least, seven (4.1%). The other categories were sophomores forty-six (26.9%), seniors thirty-six (21.1%) and graduate students seventeen (9.9%).

The demographics of the respondents are reported in Table S1 below.

	Table S1
	
	
	
	
	
	
	

	Total Responding
	Male

(%)
	Female

(%)
	Freshmen

(%)
	Sophomores

(%)
	Juniors

(%)
	Seniors

(%)
	Grad

(%)

	171
	35

(20.5)
	136

(79.5)
	7

(4.1)
	46

(26.9)
	60

(35.1)


	36

(21.1)
	17

(9.9)


Students were asked questions to determine their experience with cultures other than their own and their interest in learning about other cultures. Of the students surveyed, forty-four (25.7%) have taken an online course. A much higher number, 147 (86%), reported having encountered cultures outside the United States. Of the students who have experienced an online course, only nineteen (28.3%) expressed a preference for this mode as a channel for communication with students in other countries. One hundred sixty-five (96.5%) of the students are interested in learning more about other cultures. Forty-four of the 171 respondents (25.7%) have shared life and learning experiences with college students in other countries, thirty-four (25%) of the females surveyed and ten (28.6%) of the males. The questions and results are in Table S2.

	Table S2
	
	
	

	Question
	Male

(%)
	Female

(%)
	Total

(%)

	
	Yes
	No
	Yes
	No
	Yes
	No

	Taken an online course?
	11

(31.4)
	24

(68.6)
	33

(24.3)
	103

(75.7)
	44

(25.7)
	127

(74.3)

	Encountered different cultures outside U.S.?
	32

(91.4)
	3

(8.6)
	115

(84.6)
	21

(15.4)
	147

(86)
	24

(14)

	Interested in learning about other cultures?
	32

(91.4)
	3

(8.6)
	133

(97.8)
	3

(2.2)
	165

(96.5)
	6

(3.5)

	Have shared experiences with students in other countries?
	10

(28.6)
	25

(71.4)
	34

(25)
	102

(75)
	44

(25.7)
	127

(74.3)

	Would like to share by communicating with students in other countries?
	26

(74.3)
	9

(25.7)
	112

(83.6)
	22

(16.3)
	138

(81.7)
	31

(18.3)


Only seven of sixty-six (10.6%) who answered a question about the source of this experience reported that it was the result of a required class assignment. (See Appendix M). 

Those who had taken online courses and those who would like to share their life and learning experiences by communicating with students in other countries were asked to check the types of communication channels they have used and prefer to use.  Channels reported as modes of the intercultural communications previously used were travel abroad (14.6%), email (9.4%), pen pal (5.3%), online course (1.8%), and videoconferencing (1.2%).  The preferred channels were email (62%), travel abroad (57.9%), pen pal (43.3%), online course (39.2%), and video conferencing (32.7%). The results are listed in the Table S3.  

	Table S3
	
	
	
	
	
	

	Question
	Study/Travel Abroad

(%)
	Pen Pal

(%)
	Email

(%)
	Online

Course

(%)
	Video Conferencing

(%)
	Other

(%)

	Communication channels currently being used.
	25

(14.6)
	9

(5.3)
	16

(9.4)
	3

(1.8)
	2

(1.2)
	10

(5.8)

	Communication channels suggested for use in the future.
	99

(57.9)
	74

(43.3)
	106

(62)
	67

(39.2)
	56

(32.7)
	-


A cross tab of the students who have experienced an online course showed that nineteen of forty-four (43.2%) expressed a preference for this mode as a channel for communication with students in other countries. (See Appendix M).

Females showed a higher preference by percentage for each of the modes except travel abroad, where 57% of males and 58% of females cited that as a preference. The cross tab data follows (Table S4). 

	Table S4
	
	
	
	
	

	Gender
	Study/Travel Abroad

(%)
	Pen Pal

(%)
	Email

(%)
	Online

Course

(%)
	Video Conferencing

(%)

	Male
	20

(57)
	11

(31)
	17

(48.6)
	11

(31)
	7

(20)

	Female
	79

(58)
	63

(46.7)
	89

(65.4)
	56

(41.2)
	49

(36)


Students were surveyed about their beliefs regarding the importance of intercultural understanding necessary to succeed in a global society, and its benefit to their future teaching. Answers were reported using a Likert scale ranging from Strongly Agree to Strongly Disagree. On the importance of understanding other cultures to function successfully in a global society, 97% somehow agreed it was important, with 59.6% strongly agreeing. Similar responses were found for the belief that understanding other cultures would be beneficial in future teaching, with 96.5% agreeing, and 62.9% of those strongly agreeing. The responses are represented in Table S5.

	Table S5
	
	
	
	
	
	
	
	

	Question
	Total
	Strongly Agree

(%)


	Agree

(%)
	Neither Agree nor Disagree

(%)
	Disagree

(%)
	Strongly Disagree

(%)
	Mean
	SD

	Is understanding of other cultures important to success in a global society?
	171
	102

(59.6)
	64

(37.4)
	3

(1.8)
	2

(1.2)
	-

(0)
	4.56
	.60

	Will understanding other cultures benefit future teaching?
	171
	107

(62.6)
	58

(33.9)
	4

(2.3)
	1

(.6)
	1

(.6)
	4.57
	.63


Students were asked to report on the present inclusion of multicultural issues in their UNCW classes and whether they thought it important to do so. One hundred and thirty-six (80.5%) of students reported that multicultural issues have been addressed in their UNCW classes. Those who believe it is important for UNCW courses to provide opportunities for communication with students internationally were 87.6% of respondents (149 of 171). The results of these responses are in Table S6.

	Table S6
	

	Question
	Total

(%)

	
	Yes
	No

	Multicultural issues addressed in UNCW classes?
	136

(80.5)
	33

(19.5)

	Important for UNCW to provide opportunities for international communication?
	149

(87.6)
	24

(12.4)


However, of those who report believing in the importance of courses at UNCW to provide opportunities for students to connect with other students at international institutions, twenty-one (12.3%) do not believe it will be beneficial in their future teaching. (See Appendix M).

On a scale of one to ten, with ten being the highest, ranking the priority of providing students with multicultural opportunities, ninety-eight (58%) gave it a high priority, sixty-four (40.2%) gave it a medium priority, while three respondents (less than 2%) gave it a low ranking, with a mean score of 7.53. (See Table S7).

	Table S7

	Priority Rank (10=highest)
	Frequency
	Frequency by Priority Group
	Priority Groups

	10
	32
	98

(58%)
	

	9
	15
	
	High Priority

	8
	51
	
	(8-10)

	7

6

5

4
	24

18

22

4
	64

(40.2%)
	Medium Priority

(4-7)

	3
	2
	3

(1.8%)
	

	2
	1
	
	Low Priority

	1
	-
	
	(1-3)

	Totals
	169
	169
	


Recommendations

Upon analysis of the data with SPSS software, the TNA team is able to draw some generalized conclusions. Almost all of the faculty and students surveyed feel that it is important for WSE students to learn more about other cultures. The vast majority of those surveyed believe that an understanding of other cultures will be beneficial to WSE students’ future teaching. To increase students’ awareness of multiculturalism and cultural diversity, communication channels were suggested on both the faculty and student surveys. The number one preferred method of connecting WSE students with students in higher education institutions in other countries, by both faculty and students, was email. Although technological means of communication are available, most of the survey respondents would prefer the personal interaction afforded by traveling or studying abroad. The use of online courses was not as preferred as we had expected it would be. The majority of those surveyed gave the Worldwide Learning Initiative a relatively high priority. 

In light of these findings, the training needs assessment team makes the following recommendations to the Watson School of Education. First of all, we recommend that the faculty be made aware of these findings, and the overall feeling of importance related to the issues of increasing cultural awareness. Secondly, we recommend further analysis of the constraints that are keeping WSE faculty from providing students with more opportunities to connect with culturally diverse students. We also recommend the further analysis of cultural resources available at UNCW that are not being utilized by WSE faculty or students. We do recommend that the faculty incorporate opportunities to increase cultural awareness into their courses in as feasible as time frame as possible. We also recommend that WSE continues to provide and expand upon the opportunities it presents for students to travel and study abroad. Finally, we recommend that the faculty develop opportunities for students to use email as a method of communication with students in higher education institutions in other countries. 

